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Abstract 
Circle time is a time for children to share their personal feelings and ideas about anything important to them. Encouraging 
children to express their feelings and making sincere choices help them to enhance self-esteem more effectively than a system of 
external rewards. Besides that, circle time activities are used to scaffold concept development, physical education, personal 
development, and emergent literacy. Although circle time has been widely used by western countries; Turkish pre-school 
program does not include circle time activities and its applications. This study aims to determine whether circle time activities 
will increase children’s use of concepts.  
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1. Introduction 
Circle time is a technique commonly used in preschools especially in the last fifteen years. Circle time activity is 
a way of teaching children personal and social skills with individual tasks in the group (Kantor, 2001). Children and 
teachers sit together in a circle formation during circle time to share ideas, feelings and activities related to daily 
plan/curriculum subjects.   
Using circle time activities as a teaching approach became very popular among preschool teachers. One of the 
reasons of common interest towards circle time is connected to the educators’ beliefs on balanced curriculum 
(Margerison, 1996). Circle time contributes to this principle because of the areas it covers. Circle time can be a 
method of covering four curriculum goals -fun, social development, physical motor development, and intellectual 
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development (Rothlein et al. 1988). Circle time activities also provide children a special time period separated from 
the academic curriculum period. Children can take risks, explore feelings, and come to believe that they are valuable 
individuals.  
In practice, the most significant contribution of circle time seems to be self-esteem enhancement. Teachers and 
educational psychologists believe that self-esteem is essential for the learning process (Mosley, 1996 &1998). Circle 
time activity develops a classroom environment in which children are heard and respected. Sociological perspective 
on self-esteem explains that the self is a social construction and that we can enhance self-esteem by addressing 
external conditions (Rosenberg, 1965). Circle time activities enable teachers to create social and interpersonal 
climate in the classroom in this case. 
Circle time activity encloses teaching methods of social skill development, speaking and listening, and physical 
motor development (Corsaro, 2000; Williams, 2001). Concisely, it became an instrument for educators on which 
teaching strategies overlapped. 
Despite its common use in preschools, circle time is not well known and not used in preschool education in 
Turkey. There are activities such as literacy, drama, physical education, music, science and math strictly segregated 
from each other in Turkish preschools. It has been thought that circle time approach can be an activity bringing 
some of these activities together and create an environment in which children can share ideas. The current study 
attempted to determine if circle time approach, integrated into Turkish preschool setting, could affect a difference in 
children’s learning the new concepts. 
2. Methodology 
Experimental procedure was applied in this research. One preschool and two classrooms were randomly selected 
from the private preschools willing to participate in this study. One of the classrooms (CT) was randomly selected to 
apply circle time activities in their classroom routine. CT group had 9 boys and 7 girls (n=16) involved in 20 
minutes of circle time activities in the morning and in the afternoon for five days a week for a four-week period. The 
control group (CO) had 8 boys and 8 girls (n=16) who kept their regular daily routines and activities in their 
classroom. Children ranged in age from 48 to 60 months in both groups. 
The regular classroom teacher (and her aid) was trained about the circle time strategies for total of 10 hours in 4 
meetings before the first week. The leading teacher introduced and led the circle time initially as a part of their 
training period. The regular classroom teacher completed the rest of three weeks independently.    
The same new concepts were taken for each group to teach in their daily plan. These concepts were randomly 
chosen from the Turkish Ministry of Education’s preschool guideline (n=155). There were two new concepts on a 
daily basis and total of 40 at the end of the study. Prior to circle time, two of the chosen concepts were displayed on 
the classroom walls, and the materials were placed in play corners every day and they were replaced the following 
day for a four-week period. Children’s spontaneous use of new concepts was tracked as the baseline point. In order 
to collect data, parents were given a list of their child’s target concepts to monitor use over the following a seven-
day period. Children’s concept use was regarded as acquired when used spontaneously in at least three different 
contexts during the study period. 
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3. Results 
Table 1. Participant Characteristics and Results
Measure CO (n=16) CT (n=16) 
Age 52.12 50.10 
Achieved 












Concept % at 
Final 60 82 
CO group’s average age was 52 months and 12 days. Their use of concept level was 22% of the total possible 
concept use at the beginning of the study. CO group’s weekly use of concept level was 55% for the first week, 60% 
for the second week, 60% for the third week, and 64% for the fourth week. Their total achievement was 60% at the 
end of the four-week period. 
CT group’s average age was 50 months and 10 days. Their use of concept level was 20 % of the total possible 
concept use at the beginning of the study. CT group’s use of concept level was 80% for the first week, 81% for the 
second week, 83% for the third week, and 83% for the last week. It was total of 82% at the end of the study. 
4. Conclusion 
Children learned and used the new concepts in both conditions, but they acquired the new concepts more in the 
condition that included circle time activities in their daily routine. The extended contextual exposure via different 
activities used in circle time and turn taking in circle was likely responsible for the differential learning rates. 
Children have had more opportunities to use concepts that they learned when they express their feelings and ideas in 
circle time. This might be the reason for children that they can easily transfer their knowledge to the different 
environments out of the classroom.  
Circle time activities will increase the number of the concepts and words to be taught in the Turkish preschools. 
There is research supporting the evidence that children are benefited from circle time activities in England, United 
States, Scandinavia, and some other countries (Mosley, 1998; Snow et al., 1998; Majsterek et al., 2000). There is a 
great benefit of implementing circle time activities into Turkish preschool settings. To be able to reach common and 
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effective practice of circle time in preschools in Turkey, we should teach circle time and its applications to 
preschool teachers and pre-service teachers. 
Still, there is more research needed to provide circle time’s positive effects on children’s self esteem, early 
literacy, and physical education in Turkey. 
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